
Corrective Feedback
How you can make a time-consuming necessity more 

effective and manageable
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➢ Direct Correction (DC)– accurate version is given with/without a cryptic
explanation/reminder of the rule

➢ Indirect Correction (IC) – error is highlighted. Students must correct and 
may be asked to redraft piece incorporation corrections

➢ Indirect Correction with error coding – same as above but with a code 
which indicates type of error

➢ Editing Instruction (EI) – students are given training in proof-reading more 
effectively. EI can be explicit or implicit.

➢ Process writing – the students are asked to rewrite several drafts of the 
same piece. Each re-draft deals with a different level of the texs.



T
h

e
 L

a
n

g
u

a
g
e
 G

y
m

Understanding writing
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➢ the 3R technique a self-controlled method of learning the 
McDaniel, Howard, and Einstein (2009) create but shortening an 
older technique (Robinson, 1941). 

➢ The 3R technique involve 

▪ reading the text

▪ reciting aloud all information that can remembered without 
looking the text, and then 

▪ rereading the text (i.e., read-recite-review—hence 3R name) 

➢ The 3R technique incorporate : retrieval practice (the recite part 
the technique) and processing feedback (obtained when the text 
reviewed)
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➢If I say one you will say one

➢If I say two you will say one, two

➢If I say three you will say one, two, three,…

➢If I say four you will say one, two, three,
four, …etc.

And now a little experiment…
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Monitor

Editing

Reading
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➢ The proposition is  created

➢ The proposition is worded

➢ Words are temporarily stored in Working Memory 

➢ Words are arranged in the correct syntactic pattern 
and grammar permutations (e.g. agreement) are 
carried out

➢ Graphemic representation is temporarily 

stored in Working Memory

➢ The sentence is written down

The Translating process
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➢ Fluency as: how much one can write about a specific topic
intelligibly in a given amount of time

➢ Fluency as: how fast one can write accurately (one’s degree
of automaticity in producing error-free language)

➢ Deciding to what extent one should prioritise accuracy over
fluency or give them equal emphasis is one of the most
important decisions in designing and teaching a language
course

➢ How accurate and fluent to you expect your students to be?
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➢ Students should receive training in both dimensions of
production

➢ Teachers should assign written tasks with different foci:

▪ tasks which promote fluent communication

▪ tasks which promote focus on accuracy. This can
include:

• translations
• dictations
• essays
• editing tasks,
• Etc.
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➢Research evidence is mixed

➢Most studies don’t show that CF has a significant impact on 
accuracy or proficiency

➢In many studies, groups treated with traditional CF (direct and/or 
indirect correction) on form did not outperform groups treated 
with CF on content 

➢Indirect correction + error codes seem to work more effectively 
when it involves a long sustained process of self-monitoring

➢Training students in becoming better editors of their written 
output has yielded encouraging results.
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➢ Research evidence is mixed

➢ Take Chandler (2003)’s findings: she calculated that teachers’ marking time 
amounts on average to around 1 minute per 100 words, the time being slightly 
less ( around 48”) if one simply underlines errors. Then consider that

▪ correction of whole texts can achieve significant results (i.e. 10% reduction 
in error rate) provided the students write in the region of 5,000 words a 
semester on first drafts.

▪ many types of error are resistant to eradication (Alroe,2011). 

➢ In other words, improvements accompany large amounts of writing and 
consequently large amounts of correction.

➢ Now do the maths: is this modest benefit worth the effort?
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➢Regular CF shows students we care about their work

➢Research shows that students and parents want work to be 
corrected

➢It has some benefits, albeit limited

➢The issue is not so much if we should correct but, rather:

❖ when (which errors, which students, which contexts)

❖ how

❖ how often

❖ how much time should one devote to CF rather than 
planning or resourcing teaching and learning
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➢L2 acquisition does not occur as a sudden revelation

➢The acquisition of a grammar item requires a lot of practice 
across a wide range of contexts and regular feedback on its use

➢Learning grammar from a correction scribbled in the margin of a 
written piece is unlikely to have a deep impact, especially 
because corrections are often less than clear

➢Students do not pay enough attention to corrections and even 
when they do, they do not follow up on them

➢CF does not usually develop the motivation to correct

➢Memory loss occurs at a very fast rate (next day most info will be 
forgotten)
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➢ It appears that CF is more effective when:

▪ it focuses only on a narrow range of items;

▪ it addresses ‘easy’ rules rather than complex ones;

▪ the Ss are motivated;

▪ the Ss have a higher level of proficiency;

▪ it is extensive rather than intensive;

▪ it raises students’ awareness of their mistakes and 

▪ it involves a sustained long-term effort on their part to eradicate them.
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Understanding error
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➢Errors that are beyond the Ss’ developmental level are 
not likely to be learnt. Correction may yield modest 
gains; 

➢With errors related to complex rules, a correction 
scribbled up  in the margin of an essay is likely to be 
ineffective;

➢Errors that relate to easy rules are more likely to be 
retained but will require follow-up. 
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A proposition (‘idea’) is generated

The proposition (idea) is worded

Words are temporarily stored in Working Memory 

Words are arranged in sentence form 

Graphemic representation is temporarily stored in
Working Memory

The sentence is finally written down

The writing process
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➢In writing, each level of processing competes for attention 
with the others;

➢A deficit at one level may impact the overall production process 
by slowing it down and/or causing processing-inefficiency errors;

➢The risk of divided attention and of processing-inefficiency errors 
is evidently greater in less skilled writers;

➢Working systematically on developing automaticity at each level 
of production is likely to enhance overall fluency and accuracy.

➢ The most common mistake made by language teachers is to get 
the students to talk/write too soon, before mastery has been 
attained.
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➢However high the cognitive demands in Working Memory, in 
writing the L2 learner has much more time to self-monitor and edit
than in speaking.

➢However, some students will be very meticulous in the way they 
edit their work, going through their piece over and over again, 
whilst other will not.

➢Learner-writers who do not invest time in monitoring their output 
are referred in the literature as ‘low monitors’. These are more 
likely’ to have more mistakes in their written pieces. 

➢Identifying the ‘low monitors’ in your classes as early as possible is 
crucial 

➢With these learners, metacognitive enhancement is key.
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➢ Don’t rush ! Are you going to production too soon?

➢ If you know that your students at a given stage (e.g. year 
7) keep making the same mistakes; teach the structures 
those mistakes relate to more extensively

➢ Pitch work at the right level in order to reduce the 
cognitive load;

➢Give them more planning time;

➢ Enhance their predictive metacognition (i.e. get them to 
predict their mistakes on approaching a given task);
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➢ As an experienced practitioner, you know what mistakes your
students are more likely to make at specific stages in their
development

➢ Hence, why don’t you invest more time and resources into:

▪ better scaffolding the process ;

▪ teaching them more thoroughly, focusing on developing
automaticity (more focus on skill and less on knowledge?)

➢ Do sit down with your team and identify the problematic
items and plan for their systematic recycling over the year(s).
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of rules, as this is less conducive to cognitive load;
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lots of pattern repetition;

➢ In planning a lesson on a given structure, ask 
yourself:

▪ What mistakes are my students more likely to 
make? 

▪ Why? (e.g. Transfer? Cognitive overload?) 

▪ How can I scaffold the process so that I can prevent 
them from happening or at least minimize their 
occurrence?
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➢ How to implement a Focused Correction approach:

❖ select 2 or 3 FCA (focus correction areas) per term ;

❖ raise your students’ awareness of these errors and why 
they should work on eradicating them;

❖ model strategies which will help them get rid of those 
mistakes through think-aloud;

❖ provide extensive editing practice ;

❖ make the structures the target error areas refer to your 
‘universals’ or at least practise them extensively in 
lessons. 
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➢ Grade the essays based on

▪ Effective communication (e.g. 70 %)

▪ Focus Correction Areas (e.g. 30 %)

➢ Differentiate by:

▪ increasing the number of FCAs for more able 
pupils

▪ using L.I.F.T.
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➢ Focused correction works very well in synergy with 
L.I.F.T.;

➢ After modelling how L.I.F.T. works, tell them to focus 
their mainly or even exclusively on questions on the 
targeted areas;

➢ This approach works best with younger and less able 
learners who may lack the inquisitiveness that L.I.F.T 
requires as a pre-requisite.
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➢ One pen one die

➢ Piranhagrama

➢ Gap-fil madness – sentence gaps to be filled against the clock. 
Students compete for fastest time. 

➢ Translation races

➢ Quickfire translations

➢ Doing any task we normally do under time constraints and 
repetition



➢The Ss, working in groups of 2 or 3, are 
given a set of L2 sentences to copy or L2 
copies to translate under time constraints

➢ They are given a dice and a pen per 
group

➢ Whoever casts a 3 has the right to 
write.

➢ When one student wins the right to 
write, the other two take turns at casting 
the dice

➢ The student who finishes first or 
manages to complete the most sentences 
is the winner
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Step 1 (pre-task) - Ask students – in groups of 4 – to brainstorm on an A3 sheet (in 5 minutes) as
many sentences as possible on a given topic (e.g. what I did last weekend). Teacher walks
around and provides corrective feedback. At the end of the brainstorming, A3 sheet is removed.

Step 2 (set-up)– Ss stand at each of the four sides of a desk. Each side has a sheet (see picture)
with a grid consisting of 4+ rows and 5+ columns - the number of columns depending on the
sentence pattern you’re practising. The grid will be blank, except for 1 or 2 cells per row in which
you will have strategically placed a word to elicit a specific grammar structure. (e.g. French:
‘sommes’ because you want them to produce ‘allés’. Each grid has a heading indicating a part of
speech (e.g. time marker, subject, verb, preposition, etc.);

Step 3 (the race)– Ss now have 5 minutes to go around the table tasked with placing one word
each in each grid as they rotate from sheet to sheet, so that (1) it fits the columns heading, (2)it
is grammatically correct and (3) the final product on each row is a meaningful sentence ;
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The role of metacognition and self-monitoring
T
h

e
 L

a
n

g
u

a
g
e
 G

y
m

➢ Self-monitoring in L2 writing refers to the strategies one uses to monitor their own 
writing process. 

❖ It involves self-awareness (this is how I ‘work’, what I do, what I am good and less 
good at;

❖Self-awareness may trigger problem identification (I usually make this mistake);

❖Problem identification may trigger the use of resources or strategies in order to 
tackle the issue(s) identified (e.g. I tend to get verb endings wrong, so I need to 
check and double check them more thoroughly?; I am not sure of how to use the 
imperfect, I will do some research)

➢ Self-monitoring can be taught and can enhance L2-writing accuracy 

➢ In my PhD study I significantly enhanced the self-monitoring of 20 writers of Italian 
training them in Feedback-handling and Editing strategies
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Discuss in pairs:

Q1 : Why are certain students less keen and proficient editors of 
their own writing than others? 

Q2 : Are you a ‘high monitor’ or a ‘low monitor’?

Q4 : What can be done to tackle ‘low monitors’?
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➢Explanations – e.g. ambiguous explanations, examples or 
rules of thumbs that overgeneralize a phenomenon (e.g. 
always put the article before a noun in French).

➢Resources – e.g. vocabulary lists that provide incorrect or 
misleading translation of words.

➢Cognitive overload – giving students too much to deal with, 
e.g. asking beginners to write long pieces about a topic they 
have only practised for a few weeks; long and over-crowded 
lists of vocabulary to refer to or learn.
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- Pre-task

planning the task (e.g. brainstorming)

- In-task

checklist on the board

L.I.F.T.

- Post-task

Editing checklist

After the feedback

- Post-feedback: what errors have I made? Why?

- Action plan: what errors am I going to look out for in 

the next essay?
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Learner Initiated Feedback Technique
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L.I.F.T. (Learner Initiated Feedback Technique)

1. Students do a piece of written work;

• 2. As they write, they ‘L.I.F.T’ - leaving queries/thoughts in the
margin, as they write the piece, whenever they get stuck – if
using Google Doc, they will do this by using the ‘comment’
function;

• 3. The teacher provides feedback in response to the student’s
queries/doubts. This can occur as a written dialogue or orally.

T
h

e
 L

a
n

g
u

a
g
e
 G

y
m



L.I.F.T. using Google Docs - Before
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L.I.F.T. using Google Docs - After
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The student leaves 1/3 of the sheet blank. 
This is where they will write the queries or 
concerns they have.

The teacher writes their responses in the 
blank space in the margin in cryptic form 
when it suffices and/or will invite the 
students to have a one-on-one conversation 
about the issue. 

The teacher may elect not to respond, if 
they believe the student is not 
developmentally ready to learn from the 
feedback
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- Students write down their thoughts in real-time

- They reflect on what they know (gaining confidence) and 
identify problems. 

- You can give specific, targeted feedback- resources/links, 
direct answers or other can be provided directly.

- Students become more self-reliant, resourceful and 
develop new learning strategies.

- TIME: Relatively quick to do for both student and 
teacher. 
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Some students may: 

- Forget to L.I.F.T at all. Y12 vs Y13.

- Ask questions that lack depth (easily resolved by the student) 
e.g. “How do you say regimes?”   

- They might get lazy and as a result develop over-reliance on 
teacher.

- Not interact (sufficiently) with the teacher replies to their 
comments.

L.I.F.T – Potential pitfalls
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➢With less proficient and/or less metacognizant learners, LIFT works 
best with FC, whereby the corrective feedback focuses solely or 
prominently on a few error categories (e.g. agreement);

➢The students LIFT whenever they have doubt about the target error 
categories;

➢LIFT+ FC yield great results when the focus on the target error 
categories is sustained over a relatively long period of time (e.g. a 
whole term) and the teacher makes a big deal out of them. 
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➢ Step 1 – Select the error category to target;

➢ Step 2 – Model how to use LIFT through think-aloud;

➢ Step 3 – Provide practice, e.g. : give students a text that contains many 
instances of the grammatical structure under focus, some of which 
erroneous;

➢ Step 4 – Students, in groups of 3, to underline/circle as many instances of 
the target structure as they can identify; 

➢ Step 5 – Students ask questions in the margin of the sheet about items 
they are not sure about; teacher goes around and provides answers;

➢ Step 6 – Solution are provided and classroom discussion ensues;

➢ Step 7 - Similar task is set for homework.
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Advantages:

- Deep reflection leads to problems being resolved after 
fewer occurences;

- Pupils develop an ability to self-correct which can be 
transferred to all future learning. In the long term, they 
become much more independent;

- Because pupils are more aware of mistakes, they may look 
for them in the editing phase of their essays.
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Pitfalls:

- TIME: Requires teacher monitoring to avoid 
misconceptions propagating.

- Of limited value if not maintained.
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Pitfalls:

- TIME: Requires teacher monitoring to avoid 
misconceptions propagating.

- Of limited value if not maintained.
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In conclusion, corrective Feedback should be less about
teaching students the 'correct form' and more about
training them to be more responsible for their accuracy by
becoming more effective editors of their output and more
proactive enquirers.

Fostering this sense of responsibility since the early stages
of L2 learning (e.g. primary) will result in students who are
more proactive, resourceful, metacognizant and less
dependent on teacher feedback.
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